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Lecturers’ Challenges and Strategies in Teaching Maritime English Online 
to Students with Low English Proficiency 

 
This work is licensed under a Creative Commons Attribution-ShareAlike 4.0  
International License. 

Abstract  
This study aimed to investigate the problems faced by ESP lecturers when teaching low English proficiency students during online Maritime English 
lessons and their strategies in dealing with the problems. A questionnaire with 6 open-ended questions was distributed to 9 Maritime English 
lecturers from 6 different Maritime Polytechnics in Indonesia. A follow-up interview was conducted with 4 lecturers to obtain more detailed 
information regarding their online teaching practices, especially the difficulties and the strategies to mitigate them. The findings of this study 
revealed 3 (three) main problems faced by the lecturers: students’ lack of interaction and participation, students’ low motivation and interest in 
learning English, and extra time needed to explain the teaching materials. To overcome the problems, the lecturers used various texts, pictures, 
videos, or online platforms to expose students to maritime vocabulary. They also grouped the lower proficiency students with the higher 
proficiency students in a collaborative activity, designed class activities based on students’ learning styles and employed various scaffolding 
techniques.  

Keywords: English for Specific Purposes (ESP) teaching, low English proficiency, Maritime English, online learning. 
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INTRODUCTION  
Teaching English for Specific Purposes (ESP) has become a great challenge for many English lecturers. Different 
from general English courses, ESP teaching involves a more specific register in which the course is aimed to assist 
students to master English and use the language in a specific environment, for example, English in Banking, 
English in Medicine, English in AviaGon, etc (Mauludin, 2021). In ESP teaching, classroom instrucGons and 
acGviGes are designed based on the communicaGon needs of students in a specific context. It is expected that 
students have higher moGvaGon when joining an ESP course since the course is relevant to their needs. However, 
reality someGmes does not meet expectaGons. There are various problems idenGfied during ESP teaching 
pracGces that may hinder the effecGveness of the course. ESP curriculum which is too general and does not cover 
students’ specific needs (PoedjiastuGe & Oliver, 2017), lecturers’ limited pedagogical and content knowledge 
(Pazoki & Alemi, 2019; PoedjiastuGe & Oliver, 2017), irrelevant and unauthenGc materials (Lee, 2016) are some 
of the major issues. The quality of the students' input also complicates the situaGon in which many students with 
low English proficiency consider ESP courses too difficult for them, and thus feel demoGvated and someGmes 
frustrated when joining the course (Belyaeva, 2015). The importance of General English proficiency in supporGng 
ESP learning has been highlighted by MarGnovic and Poljakovic (in Pazoki & Alemi, 2019). They found that 
students’ low general English proficiency affects students’ moGvaGon in learning ESP and inhibits their acGve 
parGcipaGon in the class acGviGes. 
Students’ low general English proficiency has caused a lot of problems in ESP teaching. Many ESP courses have 
shi\ed from specialized language instrucGon toward the development of general English knowledge (Belyaeva, 
2015). The lower-level students perceive specialized courses with highly technical vocabulary and discourse are 
too difficult for them. In other words, they are not ready to join ESP courses due to their low general English 
proficiency. As a result, the lecturers o\en revert to the materials of basic English and cannot fully cover the ESP 
materials (PoedjiastuGe, 2017). This situaGon can hamper the effecGveness of ESP teaching and in the end, can 
fail the learning objecGves.  
MariGme English (ME) with its disGncGve vocabulary and specialized expressions is a branch of ESP that is used 
widely in the MariGme industry. It covers a wide scope, ranging from the language of highly technical wri^en 
genres to simplified and standardized spoken contexts. In wri^en MariGme English, various technical words and 
phrases related to the nauGcal and marine engineering fields are commonly used. For example, when describing 
the different parts of vessels, the movements of vessels, the repair and maintenance of engines, etc. In spoken 
MariGme English, the range of lexical choices is more limited. The language is simplified since it usually deals 
with the safety and security of the ship’s operaGon. The spoken messages are primarily used in the “here and 
now” context. The use of imperaGve and performaGve in the present situaGon is dominant (Franceschi, 2014). 
The globalizaGon era has narrowed the barrier across naGons, and internaGonal shipping has become very 
common. Nowadays, there are many crews who come from different countries working together on a vessel. 
When working under pressure, the crews o\en simplify or even change the common language to fulfil their 
duGes (Demydenko, 2012). CommunicaGon breakdown might happen because of difficulGes in understanding 
each other intenGons. The failure in communicaGon due to the low English proficiency of seafarers has been 
considered as one of the main factors contribuGng to mariGme accidents. Thus, MariGme English proficiency to 
an agreed level is essenGal to ensure the safety of the ship’s operaGon (James et al., 2018; Shi & Fan, 2021). 
MariGme English teaching then becomes significant to equip seafarers with skills to communicate effecGvely with 
other people who have different naGonaliGes and speak different languages.  
MariGme English is one of the primary subjects taught at MariGme educaGon and training insGtuGons. In 
Indonesia, there are several MariGme Polytechnics that provides mariGme educaGon and training for students 
who want to pursue a career as seafarers. All of the polytechnics employ a boarding school system that requires 
the students to stay in a dormitory during their studies. The students have to follow the simulaGon of living 
onboard a ship by following certain procedures and schedules. They have to obey the rules set by insGtuGons 
that regulate their uniform, their interacGon with other students and lecturers, their daily acGviGes (including 
classroom study Gme, physical training Gme, mealGme, etc), and many more.  
When the COVID-19 pandemic struck, many educaGonal insGtuGons had to switch from face-to-face learning to 
emergency remote learning. The mariGme polytechnics had to send the students back home and conGnued the 
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process of study in the online learning environment. For English lecturers, this situaGon has brought a greater 
challenge.  
The challenges of online language teaching and learning during the COVID-19 pandemic have drawn the interest 
of numerous scholars in many parts of the world. In the Arabic seing, Hamad et al. (2021) involved 43 English 
instructors to complete a quesGonnaire aiming to explore 5 aspects of online language teaching, including the 
quality of teaching, students’ interacGon, learning outcomes, instructors’ planning, and correcGon load, and 
macro and micro-skills. Their study revealed that there were several major problems during online language 
teaching, including limited student-teacher interacGon, difficulGes in monitoring students’ class parGcipaGon and 
performance, and difficulGes in assessing micro and macro skills. Online language teaching had also given “more 
burden” to the teachers since they had to spend more Gme and energy planning a lesson and preparing teaching 
materials (Hamad et al., 2021).  
Gao and Zhang (2020) conducted a qualitaGve study to invesGgate the lecturers’ percepGon of online language 
teaching in a Chinese university by interviewing 3 EFL lecturers. The lecturers perceived that their teaching plans 
were disrupted due to COVID-19 Pandemic and they are demanded to improve their informaGon and 
communicaGon technology (ICT) literacy to survive. Gao and Zhang’s study also indicated that it is important to 
understand students’ learning needs, improve lecturers’ proficiency in conducGng online teaching, and integrate 
tradiGonal classroom teaching methods with online teaching pracGces (Gao & Zhang, 2020).  
Nugroho et al. (2021) conducted a similar study in the Indonesian context. They involved 27 Indonesian EFL 
lecturers in wriGng a self-reflecGon and joining a semi-structured interview. The study showed that many of the 
lecturers were not familiar with digital plamorms used in online learning. They were unable to provide quick and 
direct feedback to students that have caused a lack of students' moGvaGon and engagement during online class 
acGviGes (Nugroho et al., 2021). 
In the Korean context, Choi and Chung (2021) involved 7 EFL instructors in an in-depth interview to explore the 
challenges and strategies of online language teaching and learning in an English language program in South 
Korea. They reported problems with interacGon and collaboraGve acGviGes as the major challenges faced by the 
instructors. As remedies, the instructors used several strategies, such as encouraging the students to turn on the 
camera and asking them to use non-verbal communicaGon cues such as thumbs up. They also instructed 
students to do collaboraGon in wriGng a summary of their group work using Google Docs, etc (Choi & Chung, 
2021).  
In Vietnam, Hung (2021) explored the difficulGes of online language teaching as well as the advantages. Involving 
15 English lecturers, he conducted a study at the Center for Foreign Languages, Can Tho University in Vietnam. 
His study revealed 5 major difficulGes faced by the lecturers, including students' and lecturers’ access to 
technology, maintaining students’ moGvaGon and engagement, assessing students’ progress, lecturers’ lack of 
digital pedagogical competence, and increased workload and stress. However, the lecturers also admi^ed that 
online language teaching could bring advantages, including flexibility and improving autonomy, moGvaGon, self-
determinaGon, and self-regulaGon among lecturers and students (Hung, 2021). 

There are numerous studies exploring the challenges of online language teaching. However, studies 
regarding Maritime English teaching are still rare and studies focusing on low-English proficiency students in 
Maritime Polytechnics are not yet available. Therefore, this research attempts to explore the problems faced by 
English lecturers when teaching Maritime English online to low English proficiency students and the lecturers’ 
strategies to cope with the problems. There are 2 research questions guiding the current study: 1) What are the 
problems faced by the English lecturers when teaching Maritime English online to students with Low English 
Proficiency? 2) What strategies are used by the English lecturers to overcome the problems? 

RESEARCH METHOD 
This research employed a qualitative descriptive method. One fundamental characteristic of this research is the 
naturalistic data taken under real-world conditions (Creswell, 2012; Yin, 2011). Compared to other types of 
qualitative research, the qualitative descriptive method is more descriptive rather than interpretive in focus. In 
qualitative descriptive research, data were collected and analyzed qualitatively by identifying themes or patterns 
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(Nassaji, 2015). In this research, the authors attempt to describe a phenomenon by understanding the lecturers’ 
opinions and perspectives regarding their teaching experience.  
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Research participants 
To select the research participants, the authors used the purposive sampling technique. The selection of the 
participants was based on the consideration that they could provide the authors with the “best” information 
(Kumar, 2011). Problems with the low proficiency students in Maritime Polytechnics have been discussed with 
some of the lecturers during informal discussions. Following up the discussions, the authors involved nine female 
Maritime English lecturers who teach in several maritime polytechnics under the Ministry of Transportation in 
Indonesia. Their teaching experience ranges from 4 years to 18 years. Four of them joined a follow-up interview 
after completing the questionnaire. The participants, their teaching experience, and their teaching locations are 
shown in Table 1.  
 

Table 1. The research parGcipants 
No Name Teaching 

experience 
Teaching 
Location 

Remarks  

1. SK 6 years Jakarta Joined the follow-up 
interview 

2. AH 4 years Semarang Joined the follow-up 
interview 

3. NR 18 years Barombong Joined the follow-up 
interview 

4. DA 4 years Banten Joined the follow-up 
interview 

5. TR 17 years Jakarta  - 
6. FT 5 years Semarang - 
7. SL 10 years Makassar - 
8. HN 8 years Aceh - 
9. SM 10 years Banten - 

 
Data collecGon 
The authors prepared a quesGonnaire using Google Forms which consisted of 6 open-ended quesGons. The 
quesGonnaire allowed the parGcipants to share their experience on their own terms within the format that 
facilitates the process of data analysis (Seixas et al., 2018). The quesGonnaire was used as a self-reflecGon for the 
lecturers to explore the difficulGes they faced when teaching MariGme English online, especially to students with 
low English proficiency, and their strategies to counter the problems.  
The quesGons in the quesGonnaire were as follows: 

1. What do you think about the English proficiency level of your students? 
1. What preparation do you make before teaching? 
2. How do you conduct online Maritime English teaching? (synchronous/asynchronous, the duration of 

teaching, the delivery of the materials) 
3. What teaching media do you use? To what extent the teaching media help you in teaching? 
4. What difficulties do you face during online teaching? (Especially when dealing with the low English 

proficiency students) 
5. What strategies do you use to handle the low English proficiency students? 

At the end of the quesGonnaire, the authors asked the lecturers’ willingness to join a follow-up interview. The 
interview was aimed to obtain more detailed and comprehensive informaGon regarding the parGcipants’ online 
teaching experience. Four lecturers agreed to join the interview, which was conducted using the zoom meeGng 
applicaGon. The interview was semi-structured and lasted for about 15 – 20 minutes. The interviews were 
recorded and transcribed.  
Data analysis 
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To begin the data analysis, the authors downloaded the quesGonnaire results from Google Forms and transcribed 
the interview. Content Analysis (CA) protocol was used as a strategy for analysing data (Leung & Chung, 2019). 
First, the authors read the quesGonnaire responses and the interview transcripts several Gmes. In this step, small 
chunks or phrases with meaning were generated. A\er that, labels or codes were given to each chunk of data. 
The coded chunks were compared and contrasted against each other, and similar chunks were grouped to form 
conceptual categories. The categories were then compared to the related theories about the phenomenon. 
Finally, the authors summarize the findings and their implicaGons on online ESP teaching pracGces. 

RESULTS & DISCUSSION  
In conducGng online MariGme English teaching, the lecturers combined synchronous and asynchronous learning. 
They used various online learning plamorms, such as Zoom, Google Class Room, Edlink, Quizizz, as well as the 
Learning Management System developed by the insGtuGon. They also used YouTube to find relevant teaching 
materials and a WhatsApp group to liaise with their students.  
According to the lecturers, students’ English proficiency level is varied, ranging from elementary to low-
intermediate. As some of the lecturers menGoned in the quesGonnaire: 

“English language proficiency of our students is varied, depending on the program. Students of the 
regular program are quite good, but those of other programs have a very low English proficiency” 
(NR). 
“In general, English proficiency level of our students is low-intermediate” (TR). 
“In my opinion, the English proficiency level of our students varies. Some students are pre?y good, but 
many others are s@ll struggling with basic English” (DA). 

From the quesGonnaire, it can be concluded that the lecturers have to deal with students who have different 
levels of English proficiency. However, most of the students are in low proficiency levels.  
The problems faced by the English lecturers when teaching MariGme English online to students with Low English 
Proficiency 
The difference in students’ ability has caused difficulty for the lecturers when conducGng the teaching pracGces, 
especially when they have to deal with low English proficiency students. There are 3 (three) primary problems 
idenGfied.  
a. Students’ lack of interaction and participation.  

Students’ lack of interaction and participation becomes the main issue reported by the lecturers. During 
synchronous learning using Zoom, students with low English proficiency were often turned off their 
cameras. They tried to avoid direct interaction with the lecturers and were reluctant to involve in the online 
class activities.  
As said by one of the lecturers:  
 

“Students with low proficiency were usually rather difficult to communicate with. They were 
reluctant to participate in teaching and learning activities. They just keep quiet and rarely speak 
up. They did not submit their assignments on time, and sometimes, did not submit the assignments 
at all” (HN). 

 
Another lecturer described her experience when asking questions to students.  
 

“One of the constraints of online learning was in the class discussion process. When I asked 
students: do you have any questions regarding the materials today? They just kept silent and did 
not say a thing. However, when I gave them questions, they could not answer them correctly” (DA).  

 
Some students also used poor internet connections as an excuse for not being fully able to participate in 
the class. This problem was mentioned by TR. 
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“Students with low English proficiency were usually passive and tend to be difficult to collaborate 
in the learning process. Some of them said that they had a poor internet connection” (TR). 

 
This problem had caused difficulty for the lecturers to monitor students’ attendance and performance, 
especially when students turned off their cameras during the video conferencing sessions. Do the students 
sit in front of their computers and give full attention to the lecturers? or do they scroll their Instagram and 
check their social media?  
This problem was mentioned by AH and DA during the interview.  
 

“It was difficult for me to ensure whether all of the students really follow the lesson well” (AH).  
 

“It was hard to make the class interactive. Students sometimes did not understand the materials, 
but they did not want to ask questions. Many were not serious when studying online because they 
felt that the lecturers could not supervise them directly” (DA). 

 
Regarding students’ assignments, the lecturers reported plagiarism as the main issue. When students were 
given an assignment, some of them would wait for their friends to finish the assignment, copied it, and 
claimed it as their work. Realizing this, one of the lecturers (DA) said that she asked the students to hand-
write their assignments instead of typing them with the hope that even though the student copied their 
friends' answers, at least they still could learn something. However, some students also submitted the 
“wrong” tasks. DA said that perhaps the students thought that she would not check all of their work, so 
they did not give their best effort in doing the assignments.  
 

“I found it difficult when it comes to giving students assignments. Perhaps some of them think that 
I will not check all of their work. They did not do the assignment properly. They just copied their 
friends’ works or they submitted unrelated documents” (DA).  

 
Students’ lack of interaction and participation has made it difficult for the lecturers to monitor students’ 
real performance. The lecturers could not explore students' abilities and monitor their progress. 
This finding supports the study conducted by Habil and Lifa (2020) who investigated classroom 
management problems. They found that students’ behavioral problems (for example students do not 
follow instructions and refuse to cooperate in any way) have become one of the greatest challenges for the 
lecturers in managing their class. 
 

b. Students’ low motivation and interest in learning English. 
The lecturers also reported that the low proficiency students had low motivation and interest in learning 
English. English is probably not their favorite subject. This problem was told by NR who has been teaching 
in Maritime education institutions for 18 years.  
 

“Most of my students have low English proficiency. As we know that in our country, maritime 
colleges become the second option. High school graduates who are brighter and have better 
academic achievement usually choose more reputable universities to continue their education. If I 
ask my students, do you like studying English? I believe that 70% of them will answer ‘no’. If my 
students are sitting in front of me right now, it is not because they are willing, but because they 
have to” (NR).  

 
The problem with students’ low motivation was also mentioned by another lecturer: 
 

“It is hard for me when I have to teach a class in which the students have different English 
proficiency levels. The students with a higher proficiency level usually do not experience significant 
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difficulties. However, the low English proficiency students need extra effort to keep up with their 
friends. But many of them have low motivation for learning. When the students encounter 
difficulties, they tend to give up easily” (AH).  

 
Many studies have highlighted the importance of motivation in foreign language learning (Bower, 2019; 
Thuan, 2021). There are several characteristics of motivated learners. They have a positive task orientation, 
ego-involvement, need for achievement, high aspirations, goal orientation, perseverance, and tolerance of 
ambiguity (Mohammed, 2020). However, the low proficiency students lack those characteristics which 
hinder them from achieving their best performance.  
 

c. Need more time to explain the teaching materials.  
When explaining the teaching materials to the low proficiency students, the lecturers need extra time. They 
have to prepare their lessons well to make the teaching and learning activities as effective as possible. As 
two of the respondents mentioned in the interview: 
 

“Teaching students with low English proficiency is full of challenges. We need more time to explain 
the materials to make them understand” (NR). 
 
“When I explain the teaching materials, the students with higher proficiency usually can 
understand the materials easily. However, I need to repeat the explanation several times for 
students with lower proficiency levels. In an online class, it is more difficult because I cannot make 
sure they listen to my explanation” (DA).  

 
This problem has caused a dilemma for the lecturers who have to keep up with the timeline of the lesson 
plans. If they slow the lesson to adjust the speed of the low proficiency students, the targeted materials 
might not be achieved at the end of the semester. However, if they go at a normal speed, the low 
proficiency students might not be able to catch all the materials.  
 
Several scholars have explored lecturers’ difficulty in conducting online language learning. A study 
conducted by Aziz et al. (2021) showed that lecturers struggled with the changing curriculum, lesson 
preparations, giving feedback, and marking assessments online. The finding of this study indicated that 
time spent for preparing the lessons, giving feedback, and grading the students may also be stressful for 
the lecturers.  

The strategies used by the English lecturers to overcome the problems 
The challenges faced by the lecturers have encouraged them to find soluGons to overcome the problems. Some 
lecturers employ similar strategies, but they also have more specific strategies to be implemented in their classes. 
The strategies described by the lecturers are summarized as follows: 
a. Using various texts, pictures, videos, or online platforms to expose students to the maritime vocabulary. 

Maritime English has a very specific and technical vocabulary which might be too advanced for the students 
with low English proficiency. To improve students’ English proficiency, the lecturers often focused on 
improving students’ vocabulary. As mentioned by AH during the interview: 
 

“My strategy is to focus on vocabulary because I think vocabulary is the basis of learning English. 
If students have already mastered adequate vocabulary, it will be easier for me to teach grammar. 
I must give students exposure to the vocabulary. I used various texts and videos which are related 
to maritime. The students need to read or watch the video many times to familiarize themselves 
with the vocabulary” (AH).  
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The current study supports the studies regarding the importance of vocabulary in language teaching and 
learning. Vocabulary is considered a core feature of language proficiency. Language learners need to 
understand at least 98% of the words to be able to comprehend a message without assistance (Bai, 2018; 
Bergström et al., 2021).  
To expose students to the maritime vocabulary, there were various strategies used by the lecturers. Some 
lecturers used YouTube videos to introduce students to maritime context and vocabulary. In the digital era, 
the use of YouTube has become popular among language lecturers. There are many studies regarding the 
use of YouTube. Most scholars reported the platform’s effectiveness due to its accessibility and authenticity 
(Simbolon & Yusnita, 2020).  
Besides YouTube, some of the lecturers also used online quiz platforms such as Quizizz and game-based 
learning platforms such as Kahoot! This research supports the findings of Sartini’s study (2020). She found 
that the use of Kahoot! as an interactive online learning platform is proven effective to improve students’ 
vocabulary mastery of Maritime English. Besides that, it can improve students’ motivation and interest in 
learning English and encourage students’ interaction and participation.  
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b. Considering the learning style of students in designing the teaching and learning activities. 
Learning style is one of the important aspects that influence the process of students’ learning. Every person 
will have different preferences on how he/she receives information. How an individual acquires, retains, 
and retrieves information is a learning style (Alhourani, 2021). When designing teaching and learning 
activities, lecturers are often not aware that students may have different learning styles. However, one of 
the lecturers mentioned that she tried to understand the characteristic of her students when designing 
classroom activities.  
  

“I understand that my students may have different learning styles that make them have different 
preferences in the class activities. For example, when I say ‘starboard is the right side of a vessel’, 
auditory students will understand immediately. However, visual students need pictures to help 
them understand the same things. So, when we introduce vocabulary to students, we have to utilize 
various teaching aids. Using pictures and videos will help a lot” (NR).  

 
The issue of students’ learning style which affects their language learning has drawn the interest of a number 
of scholars. They highlighted the significance of understanding students’ learning styles that can help the 
lecturers design more effective instruction and more engaging class activities (Balci, 2017; Payaprom & 
Payaprom, 2020; Salam et al., 2020).  
 

c. Grouping lower proficiency students with higher proficiency students in a collaborative activity. 
Students with low English proficiency often have affective barriers when learning. They often feel anxious 
and try to avoid interaction with the lecturers during class activities. When given a difficult task, they tend 
to give up easily. This problem was mentioned by AH during the interview. 
 

“In my opinion, students with low proficiency have low resilience. When they face difficulty, they 
quickly say, “I cannot do this”. If only they give more effort and push themselves to the limit, I 
believe they can accomplish the target” (AH).  

 
Students with low English proficiency often realize that they have a very limited vocabulary and grammar. 
They also find it difficult to pronounce many words in English. Thus, they tend to keep silent and become 
passive in the class. Group activity can become one of the solutions to reduce students' anxiety and boost 
their confidence. Many scholars have revealed the benefits of group work for students. Group work can 
create a more relaxed learning atmosphere and thus reduce students’ anxiety. Collaborative learning can 
make students feel more secure and decrease their concerns about negative performance evaluation (M. C. 
Liu et al., 2018).  
One of the lecturers shared her experience regarding grouping students.  
 

“I implement collaborative learning in my class. I group the low proficiency students with the high 
proficiency students so they can collaborate and help each other. In a class discussion, a group that 
only consists of low proficiency students tends to be passive. On the other hand, a group that 
consists of high proficiency students tends to dominate” (NR).  

 
In grouping the students, NR mixed the low proficiency students with the high proficiency students with the 
purpose that they can help each other. This is in line with studies conducted by Kadir and Salija (2018) and 
Niu et al. (2018). They found that heterogenous grouping by combining students’ abilities has a better 
impact than homogenous grouping. In collaborative learning, students with low proficiency levels can get 
benefit from heterogeneous grouping. They can receive help from their friends and learn more things. In 
the end, it can improve their self-confidence and reduce their anxiety.  
 

d. Providing appropriate scaffolding for the students.  
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Lecturer’s scaffolding is very important in language learning, especially for the low proficiency students. The 
students need lecturers’ assistance to help them learn new skills or concepts and accomplish their learning 
objectives (Mahan, 2022).  
Some lecturers shared their experience of giving scaffolding to their students. 
 

“To help students understand the materials, I simplify the vocabulary based on the students’ ability. 
For example, I give the basic vocabulary first. After they master the vocabulary, I move to the next 
level. I group the vocabulary based on the difficulty level and the frequency used in the maritime 
field” (AH).  

 
“I use repetition as the strategy to teach students with low proficiency. The theory says that 
students need to be exposed to new vocabulary 7 to 12 times before they can save them in their 
memory. I usually give various activities and tasks to students to give them exposure. I also use 
pictures and videos to help students understand the materials” (NR). 

 
There are a number of studies regarding scaffolding in language learning. Simplifying the language and using 
visuals help students to understand the teaching materials. The findings of this study support the studies 
conducted by Li and Zhang (2022),  Liu et al. (2022), and Yildiz and Celik (2020). They agreed that scaffolding 
is a beneficial tool to encourage students’ interaction and participation in the language classroom. The 
lecturers can select and implement the most appropriate scaffolding techniques based on the students’ 
needs and characteristics. 

  

CONCLUSION 
There are 3 (three) main problems faced by the lecturers when teaching MariGme English online to students 
with low English proficiency: students’ lack of interacGon and parGcipaGon, low moGvaGon and interest in 
learning English, and extra Gme needed to explain the teaching materials. To overcome the problems, the 
lecturers used various texts, pictures, videos, or online plamorms to expose students to mariGme vocabulary. In 
designing class acGviGes, the lecturers also consider students’ learning styles to accommodate students’ needs 
and preferences. Grouping lower proficiency students with higher proficiency students in a collaboraGve acGvity 
also become one of the strategies to improve students’ moGvaGon and reduce their anxiety. Last, the lecturers 
employed various scaffolding techniques to assist students’ learning.  
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Abstract  
Dealing with low English proficiency students is a great challenge for many English teachers, moreover when it comes to online teaching and 
learning.  This study aimed to investigate the problems faced by ESP lecturers when teaching low English proficiency students during online 
Maritime English lessons and the lecturers’ strategies in dealing with the problems. A questionnaire with 6 open-ended questions was distributed 
to 9 Maritime English lecturers from 6 different Maritime Polytechnics in Indonesia. A follow-up interview was conducted with 4 lecturers to obtain 
more detailed information regarding their online teaching practices, especially the difficulties and the strategies to mitigate them. The findings of 
this study revealed 3 (three) main problems faced by the lecturers: students’ lack of interaction and participation, students’ low motivation and 
interest in learning English, and extra time needed to explain the teaching materials. To overcome the problems, the lecturers used various texts, 
pictures, videos, or online platforms to expose students to the maritime vocabulary, considered students’ learning styles in designing class activities, 
grouped the lower proficiency students with the higher proficiency students in a collaborative activity, and employed various scaffolding techniques 
to assist students’ learning. 

Keywords: English for Specific Purposes (ESP) teaching, low English proficiency, Maritime English, online learning. 
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INTRODUCTION  
Teaching English for Specific Purposes (ESP) has become a great challenge for many English teachers. Different 
from general English courses, ESP teaching involves a more specific register in which the course is aimed to assist 
students to master English and use the language in a specific environment, for example, English in Banking, 
English in Medicine, English in AviaGon, etc (Mauludin, 2021). In ESP teaching, classroom instrucGons and 
acGviGes are designed based on the communicaGon needs of students in a specific context. Thus, it is expected 
that ESP courses can generate higher learning moGvaGon since the course is relevant to the students’ needs.  
However, reality someGmes doesn’t meet expectaGons. There are various problems idenGfied during ESP 
teaching pracGces that may hinder the effecGveness of the course. ESP curriculum which is too general and 
doesn’t cover students’ specific needs (PoedjiastuGe & Oliver, 2017), teachers’ limited pedagogical and content 
knowledge (Pazoki & Alemi, 2019; PoedjiastuGe & Oliver, 2017), unavailability of relevant and authenGc materials 
(Lee, 2016) are some of the major issues. The quality of the students' input also complicates the situaGon in 
which many students with low English proficiency consider ESP courses too difficult for them, and thus feel 
demoGvated and someGmes frustrated when joining the course (Belyaeva, 2015). The importance of General 
English proficiency in supporGng ESP learning has been highlighted by MarGnovic and Poljakovic (in Pazoki & 
Alemi, 2019). They found that students’ low general English proficiency contributes to the low moGvaGon in 
learning ESP which in the end inhibits students’ acGve parGcipaGon in the class acGviGes. 
Students’ low general English proficiency has caused a number of problems in ESP teaching. Many ESP courses 
have shi\ed from specialized language instrucGon toward the development of general English knowledge 
(Belyaeva, 2015). The lower-level students perceive specialized courses with highly technical vocabulary and 
discourse are too difficult for them. In other words, they are not ready to join ESP courses due to their low general 
English proficiency. As a result, the teachers o\en revert back to the materials of basic English and cannot fully 
cover the ESP materials (PoedjiastuGe, 2017). This situaGon can hamper the effecGveness of ESP teaching and in 
the end, can result in the failure of fulfilling the learning objecGves.  
MariGme English (ME) with its disGncGve vocabulary and specialized expressions is a branch of ESP that is used 
widely in the MariGme industry. It covers a wide scope, ranging from the language of highly technical wri^en 
genres to simplified and standardized spoken contexts. In wri^en MariGme English, various technical words and 
phrases related to the nauGcal and marine engineering fields are commonly used. For example, when describing 
the different parts of vessels, the movements of vessels, the repair and maintenance of engines, etc. In spoken 
MariGme English, the range of lexical choices is more limited. The language is simplified since it usually deals 
with the safety and security of the ship’s operaGon. The spoken messages are primarily used in the “here and 
now” context. The use of imperaGve and performaGve in the present situaGon is dominant (Franceschi, 2014). 
The globalizaGon era has narrowed the barrier across naGons and internaGonal shipping becomes very common. 
Nowadays, there are many mulGcultural and mulGlingual crews working together on a vessel. When working 
under pressure, the crew members o\en simplify or even change the common language to fulfil their duGes 
(Demydenko, 2012). CommunicaGon breakdown might happen because of difficulGes in understanding each 
other intenGons. The failure in communicaGon due to seafarers' low English knowledge and proficiency has been 
considered as one of the main factors contribuGng to mariGme accidents. Thus, MariGme English proficiency to 
an agreed level is essenGal to ensure the safety of the ship’s operaGon (James et al., 2018; Shi & Fan, 2021). 
MariGme English teaching then becomes significant to provide future seafarers with sufficient skills and 
knowledge to communicate effecGvely with other crew members who have different naGonaliGes and speak 
different languages.  
MariGme English is one of the primary subjects taught at MariGme educaGon and training insGtuGons. In 
Indonesia, there are a number of MariGme Polytechnics under the Ministry of TransportaGon that provides 
mariGme educaGon and training for students who want to pursue a career as seafarers. All of the polytechnics 
employ a boarding school system that requires the students to stay in a dormitory during their studies. The 
students have to follow the simulaGon of living onboard a ship by following certain procedures and schedules. 
They have to obey the rules set by insGtuGons which regulate their uniform, their interacGon with other students 
and teachers, their daily acGviGes (including classroom study Gme, physical training Gme, mealGme, etc), and 
many more.  
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When the Covid-19 pandemic struck, many educaGonal insGtuGons had to switch from face-to-face learning to 
emergency remote learning. The mariGme polytechnics had to send the students back home and conGnued the 
process of study in the online learning environment. For English teachers, this situaGon has brought a greater 
challenge.  
The challenges of online language teaching and learning in the Gme of the Covid-19 pandemic have drawn the 
interest of numerous scholars in many parts of the world. In the Arabic seing, Hamad et.al (2021) involved 43 
English instructors to complete a quesGonnaire aiming to explore 5 aspects of online language teaching, including 
the quality of teaching, students’ interacGon, learning outcomes, instructors’ planning and correcGon load, and 
macro and micro-skills. Their study revealed that during online language teaching, it was very difficult to fulfil 
the learning objecGves effecGvely due to several problems. Limited student-teacher interacGon, difficulGes in 
monitoring students’ class parGcipaGon and performance, and difficulGes in assessing micro and macro skills. 
Online language teaching had also given “more burden” to the teachers since they had to spend more Gme and 
energy to plan a lesson and to prepare teaching materials (Hamad et al., 2021).  
Different from Hamad et al, Gao and Zhang (2020) conducted a qualitaGve study to invesGgate the teachers’ 
cogniGon of online language teaching in a Chinese university by interviewing 3 EFL teachers. The teachers 
perceived that their teaching plans were disrupted due to Covid-19 Pandemic and they are demanded to improve 
their informaGon and communicaGon technology (ICT) literacy to survive. Gao and Zhang’s study also indicated 
that it is important to understand students’ learning needs, improve teachers’ proficiency in conducGng online 
teaching, and integrate tradiGonal classroom teaching methods with online teaching pracGces (Gao & Zhang, 
2020).  
Nugroho et al (2021) conducted a similar study in the Indonesian context. They involved 27 Indonesian EFL 
teachers to write a self-reflecGon and join a semi-structured interview. They found that many of the teachers 
were not familiar with digital plamorms used in online learning. They were unable to provide quick and direct 
feedback to students that have caused a lack of students' moGvaGon and engagement during online class 
acGviGes (Nugroho et al., 2021). 
In the Korean context, Choi and Chung (2021) involved 7 EFL instructors in an in-depth interview to explore the 
challenges and strategies of online language teaching and learning in an English language program in South 
Korea. They reported problems with interacGon and collaboraGve acGviGes as the major challenges faced by the 
instructors. As remedies, the instructors used several strategies, such as encouraging the students to turn on the 
camera, asking them to use non-verbal communicaGon cues such as thumbs up when understanding the 
materials, and instrucGng students to collaborate in wriGng a summary of their group work using Google Docs, 
etc (Choi & Chung, 2021).  
Hung (2021) presented a more posiGve perspecGve in his study by not only focusing on the challenges of online 
language learning but also exploring the advantages. Involving 15 English teachers, he conducted a study at the 
Center for Foreign Languages, Can Tho University in Vietnam. His study revealed 5 major challenges faced by the 
teachers, including students' and teachers’ access to technology, maintaining students’ moGvaGon and 
engagement, assessing students’ progress, teachers’ lack of pedagogical digital competence, and increased 
workload and stress. However, the teachers also admi^ed that online language teaching could bring advantages, 
including flexibility and improving autonomy, moGvaGon, self-determinaGon, and self-regulaGon among teachers 
and students (Hung, 2021). 

Even though there have been numerous studies exploring the challenges of online language teaching and 
learning, specific studies regarding ESP teaching, especially Maritime English teaching, are still rare. Besides that, 
studies focusing on low-English proficiency students in Maritime Polytechnics are not yet available. To fill the 
gap, this research attempts to explore the problems faced by English lecturers when teaching Maritime English 
online to students with Low English Proficiency and their strategies to cope with the problems. There are 2 
research questions guiding the current study: 1) What are the problems faced by the English lecturers when 
teaching Maritime English online to students with Low English Proficiency? 2) What are the strategies used by 
the English lecturers to overcome the problems? 

RESEARCH METHOD 
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This study is qualitative in nature. The authors used an open-ended questionnaire and a semi-structured 
interview to collect data. Content Analysis (CA) was used as a strategy to analyse the qualitative data obtained 
from the questionnaire and the interview.  
 
Research participants 
The authors involved 9 female Maritime English lecturers who teach in different maritime polytechnics under 
the Ministry of Transportation in Indonesia. Their teaching experience ranges from 4 years to 18 years. Four of 
them joined a follow-up interview after completing the questionnaire. Table 1 presents the name of participants 
(initials), their teaching experience, and their teaching location.  
 

Table 1. The research parGcipants 
No Name Teaching 

experience 
Teaching 
Location 

Remarks  

1. SK 6 years Jakarta Joined the follow-up 
interview 

2. AH 4 years Semarang Joined the follow-up 
interview 

3. NR 18 years Barombong Joined the follow-up 
interview 

4. DA 4 years Banten Joined the follow-up 
interview 

5. TR 17 years Jakarta  - 
6. FT 5 years Semarang - 
7. SL 10 years Makassar - 
8. HN 8 years Aceh - 
9. SM 10 years Banten - 

 
Data collecGon 
The authors prepared a quesGonnaire using Google Forms which consisted of 6 open-ended quesGons as a self-
reflecGon for the lecturers to explore the difficulGes they faced when teaching MariGme English online, especially 
to students with low English proficiency, and their strategies to counter the problems.  
At the end of the quesGonnaire, the authors asked about the lecturers’ willingness to join a follow-up interview. 
The interview was aimed to obtain more detailed and comprehensive informaGon regarding the parGcipants’ 
online teaching experience. Four lecturers agreed to join the interview which was conducted using the zoom 
meeGng applicaGon. The interview was semi-structured and lasted for about 15 – 20 minutes. The interviews 
were recorded and transcribed.  
Data analysis 
To begin the data analysis, the authors downloaded the result of the quesGonnaire from Google Forms and 
transcribed the interview. Content Analysis (CA) protocol was used as a strategy of analysing data (Leung & 
Chung, 2019). First, the data were examined by reading the quesGonnaire responses and the interview 
transcripts several Gmes. In this step, small chunks or phrases with meaning were generated. A\er that, labels 
or codes were given to each chunk of data. The coded chunks were compared and contrasted against each other, 
and similar chunks were grouped to form conceptual categories. The categories were then compared to the 
related theories about the phenomenon. Finally, the authors presented a summary of the findings and their 
implicaGons on online ESP teaching pracGces. 

RESULTS & DISCUSSION  

Commented [A40]: Make it clear and explain it clearly; 
better to state who says it. 

Commented [A41]: Be consistent to use Br or Am English! 

Commented [A42]: nine 

Commented [A43]: six 

Commented [A44]: Spelling!? 

Commented [A45]: This part is too short, not clear, not 
having sufficient results/findings for you to describe, explain, 
and discuss. This part is poor of supporting literatures 
strengthening arguments. Analyze the data, explain and 
describe them well, then support them with experts’ 
arguments and opinions much. 



REGISTER JOURNAL – Vol xx, No xx (20xx), pp. xx-xx  
DOI: http://dx.doi.org/10.18326/rgt.vxxixx.xx-xx  
p-ISSN: 1979-8903; e-ISSN: 2503-040X 

  

In conducGng online MariGme English teaching, the lecturers combined synchronous and asynchronous learning. 
They used various online learning plamorms, such as Zoom, Google Class Room, Edlink, Quizizz, as well as the 
Learning Management System developed by the insGtuGon. They also used YouTube to find relevant teaching 
materials and a WhatsApp group to liaise with their students.  
According to the lecturers, students’ English proficiency level is quite varied, ranging from elementary to low-
intermediate. As some of the lecturers menGoned in the quesGonnaire: 
“English language proficiency of our students is varied, depending on the program. Students of the regular 
program are quite good, but those of other programs have a very low English proficiency” (NR). 
“In general, English proficiency level of our students is low-intermediate” (TR). 
“In my opinion, the English proficiency level of our students varies. Some students are pre^y good, but many 
others are sGll struggling with basic English” (DA). 
From the quesGonnaire, it can be concluded that the lecturers have to deal with mix-ability students, in which 
most of them have low English proficiency levels.  
The problems faced by the English lecturers when teaching MariGme English online to students with Low English 
Proficiency 
The difference in students’ ability has caused difficulty for the lecturers when conducGng the teaching pracGces, 
especially when they have to deal with students who have low English proficiency. There are 3 (three) primary 
problems idenGfied.  
d. Students’ lack of interaction and participation.  

Students’ lack of interaction and participation becomes the main issue reported by the lecturers. During 
synchronous learning using Zoom, students with low English proficiency were often turned off their 
cameras. They tried to avoid direct interaction with the lecturers and were reluctant to be involved in the 
online class activities.  
As said by one of the lecturers:  

“Students with low proficiency were usually rather difficult to communicate with. They were reluctant to 
participate in teaching and learning activities. They just keep quiet and rarely speak up. They did not 
submit assignments on time, and sometimes, did not submit the assignments at all” (HN). 

Another lecturer reported that when she asked questions during video conferencing sessions, students 
were reluctant to answer.  

“One of the constraints of online learning was in the class discussion process. When I asked students: do 
you have any questions regarding the materials today? They just kept silent and did not say a thing. But 
when I gave them questions, they could not answer them correctly” (DA).  

However, some students also used poor internet connections as an excuse for not being fully able to 
participate in the class. This was mentioned by TR. 

“Students with low English proficiency were usually passive, and tend to be difficult to collaborate in the 
learning process. Some of them said that they had a poor internet connection” (TR). 
 

This has caused difficulty for the lecturers to monitor students’ attendance and performance, especially 
when students turned off their cameras during the video conferencing sessions. Do the students really sit 
in front of their computers and listen to the lecturers attentively? or do they scroll their Instagram and 
check their social media in the middle of the lessons? This was told by AH and DA during the interview.  
 

“It was difficult for me to make sure whether all of the students really follow the lesson well” (AH).  
 

“It was hard to make the class interactive. Students sometimes did not understand the materials, but they 
did not want to ask questions. Many of them were not serious when studying online because they felt 
that the lecturers could not supervise them directly” (DA). 

 
Regarding students’ performance, plagiarism becomes the main issue that was reported by the lecturers. 
When students were given an assignment, some of them would wait for their friends to finish the 
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assignment and copy it. Realizing this, one of the lecturers (DA) said that she asked the students to hand-
write their assignments instead of typing them with the hope that even though the student copied their 
friends' answers, at least they still could learn something by reading and writing. However, some students 
still submit the “wrong” tasks. DA said that perhaps the students thought that she would not check all of 
their work, so they did not give their best effort in doing the assignments.  

“I found it difficult when it comes to giving students assignments. Perhaps some of them think that I will 
not check all of their work. They did not do the assignment properly. They just copied their friends’ work 
or they submitted another document that was not related to the assignments” (DA).  

 
Students’ lack of interaction and participation has made it difficult for the lecturers to monitor students’ 
real performance. The lecturers could not explore students' abilities and monitor their progress. 
This finding supports the study conducted by Habil and Lifa (2020) who investigated classroom 
management problems.  They found that students’ behavioral problems (for example students do not 
follow instructions and refuse to cooperate in any way) have become one of the greatest challenges for the 
lecturers in managing their class. 
 

e. Students’ low motivation and interest in learning English. 
The lecturers also reported that the low proficiency students had low motivation and interest in learning 
English. English is probably not their favorite subject. This is told by NR who has been teaching in Maritime 
education institutions for 18 years.  

“Most of my students have low English proficiency. As we know that in our country, maritime colleges 
become the second option. High school graduates who are brighter and have better academic 
achievement usually choose more reputable universities to continue their education. If I ask my students, 
do you like studying English? I believe that 70% of them will answer ‘no’. If my students are sitting in front 
of me right now, it is not because they are willing. But because they have to” (NR).  
 

The problem with students’ low motivation was also mentioned by another lecturer: 
“It is hard for me when I have to teach a class in which the students have different English proficiency 
levels. The students who have a higher proficiency level usually do not experience significant difficulties. 
However, the low English proficiency students need to give extra effort to keep up with their friends. But 
many of them have low motivation for learning. When they encounter difficulties, they tend to give up 
easily” (AH).  
 

A great number of studies have highlighted the importance of motivation in foreign language learning 
(Bower, 2019; Thuan, 2021). There are several characteristics of motivated learners. They have a positive 
task orientation, ego-involvement, need for achievement, high aspirations, goal orientation, perseverance, 
and tolerance of ambiguity (Mohammed, 2020). However, the low proficiency students lack those 
characteristics which hinder them in achieving their best performance.  
 

f. Need more time to explain the teaching materials.  
Different from teaching the higher proficiency students, the lecturers need extra time to explain the 
teaching materials to the low proficiency students. As a result, the lecturers have to prepare their lessons 
well to make the teaching and learning activities as effective as possible. As two of the respondents 
mentioned in the interview: 
 
“Teaching students with low English proficiency is full of challenges. We need more time to explain the 
materials to make them understand” (NR). 
 
“When I explain the teaching materials, the students with higher proficiency levels usually can understand 
the materials easily. But I need to repeat the explanation several times for students with lower proficiency 
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levels. In an online class, it is more difficult because I cannot make sure they really listen to my explanation” 
(DA).  
 
This has caused a dilemma for the lecturers who have to keep up with the timeline of the lesson plans. If 
they slow the lesson to adjust the speed of the low proficiency students, the targeted materials might not 
be achieved at the end of the semester. However, if they go at a normal speed, the low proficiency students 
might not be able to catch all the materials.  
 
A number of scholars have explored lecturers’ difficulty in conducting online language learning. A study 
conducted by Aziz et al. (2021) revealed that the changing curriculum, lesson preparations, giving feedback 
and marking assessments online have contributed to the lecturers’ stress. The finding of this study adds 
information that the time consumed for teaching the low proficiency students may also be stressful for the 
lecturers.  

The strategies used by the English lecturers to overcome the problems 
The challenges faced by the lecturers have encouraged them to find soluGons to overcome the problems. Some 
lecturers employed similar strategies, but they also have more specific strategies to be implemented in their 
classes. The strategies described by the lecturers are summarized as follows: 
e. Using various texts, pictures, videos, or online platforms to expose students to the maritime vocabulary. 

Maritime English has a very specific and technical vocabulary which might be too advanced for the students 
with low English proficiency. To improve students’ English proficiency, the lecturers often focused on 
improving students’ vocabulary. As mentioned by AH during the interview: 
 
“My strategy is to focus on vocabulary because I think vocabulary is the basis of learning English. If students 
have already mastered adequate vocabulary, it will be easier for me to teach grammar. I need to give 
students exposure to the vocabulary. I used various texts and videos which are related to maritime. The 
students need to read or watch the video many times to familiarize themselves with the vocabulary” (AH).  
 
The importance of vocabulary in language teaching and learning has been highlighted by many scholars and 
this study supports their findings. Vocabulary is considered a core feature of language proficiency. Language 
learners need to understand at least 98% of the words to be able to comprehend a message without 
assistance (Bai, 2018; Bergström et al., 2021).  
In exposing students to the maritime vocabulary, there are various strategies used by the lecturers. Some 
of them use YouTube videos to introduce students to maritime context and vocabulary. In the digital era, 
the use of YouTube has become popular among language teachers. There has been a great number of 
research regarding the use of YouTube. Most scholars reported the effectiveness of the platform, thanks to 
its accessibility and authenticity (Simbolon & Yusnita, 2020).  
Besides YouTube, some of the lecturers also used online quiz platforms such as Quizizz and game-based 
learning platforms such as Kahoot! This research supports the findings of Sartini’s study (2020) who found 
that the use of Kahoot! as an interactive online learning platform is proven effective to improve students’ 
vocabulary mastery of Maritime English. Besides that, it can improve students’ motivation and interest in 
learning English and encourage students’ interaction and participation.  
 

f. Considering the learning style of students in designing the teaching and learning activities. 
Learning style is one of the important aspects that influence the process of students’ learning. Every person 
will have different preferences on how he/she receives information. How an individual acquires, retains, 
and retrieves information is called a learning style (Alhourani, 2021). Lecturers are often not aware of the 
fact that students may have different learning styles when designing the teaching and learning activities. 
However, one of the lecturers mentioned that she tried to understand the characteristic of her students 
when designing classroom activities.  
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“I understand that my students may have different learning styles that make them have different 
preferences in the class activities. For example, when I said ‘starboard is the right side of a vessel’, auditory 
students will understand immediately. But, visual students will need pictures to help them understand the 
same things. So, when we introduce vocabulary to students, we have to utilize various teaching aids. Using 
pictures and videos will help a lot” (NR).  
 
The issue of students’ learning style which affects their language learning has drawn the interest of a number 
of scholars. They highlighted the significance of understanding students’ learning styles that can help the 
lecturers in designing more effective instruction and more engaging class activities (Balci, 2017; Payaprom 
& Payaprom, 2020; Salam et al., 2020).  
 

g. Grouping lower proficiency students with higher proficiency students in a collaborative activity. 
Students with low English proficiency often have affective barriers when learning. They often feel anxious 
and try to avoid interaction with the lecturers during class activities. When given a difficult task, they tend 
to give up easily. This is told by AH during the interview. 
 
“In my opinion, students with low proficiency have low resilience. When they face difficulty, they quickly say 
“I cannot do this”. If only they give more effort and push themselves to the limit, I believe they can 
accomplish the target” (AH).  
 
Students with low English proficiency often realize that they have a very limited vocabulary and grammar. 
They also find it difficult to pronounce many words in English. Thus, they tend to keep silent and become 
passive in the class. Group activity can become one of the solutions to reduce students' anxiety and boost 
their confidence. Many scholars have revealed the benefits of group work for students. Group work can 
create a more relaxed learning atmosphere and thus reduce students’ anxiety. Collaborative learning can 
make students feel more secure and decrease their concerns about negative evaluations of their 
performance (M. C. Liu et al., 2018).  
One of the lecturers shared her experience regarding grouping students.  
“I implement collaborative learning in my class. I group the low proficiency students with the high 
proficiency students so they can collaborate and help each other. If a group only consists of low proficiency 
students, it will become passive. On the other hand, if a group mostly consists of high proficiency students, 
it will dominate the discussion” (NR).  
 
In grouping the students, NR mixed the low proficiency students with the high proficiency students with the 
purpose that they can help each other. This is in line with studies conducted by Kadir and Salija (2018) and 
Niu et al. (2018) who found that heterogenous grouping by combining students’ abilities has a better impact 
than homogenous grouping. In collaborative learning, students with low proficiency levels can get many 
advantages from heterogeneous grouping. They can receive help from their friends and learn more things. 
In the end, it can improve their self-confidence and reduce their anxiety.  
 

h. Providing appropriate scaffolding for the students.  
Teacher’s scaffolding is very important in language learning, especially for the low proficiency students. The 
students need teachers’ assistance to help them learn new skills or concepts and accomplish their learning 
objectives (Mahan, 2022).  
Some lecturers shared their experience of giving scaffolding to their students. 
 
“To help students understand the materials, I simplify the vocabulary based on the students’ ability. For 
example, I give the basic vocabulary first. After they master the vocabulary, I move to the next level. I group 
the vocabulary based on the difficulty level and the frequency used in the maritime field” (AH).  
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“I use repetition as the strategy to teach students with low proficiency. The theory said that students need 
to be exposed to new vocabulary 7 to 12 times before they can save them in their memory. I usually give 
various activities and tasks to students to give them exposure. I also use pictures and videos to help students 
understand the materials” (NR). 

 
There are a number of studies regarding scaffolding in language learning. Simplifying the language and using 
visuals are proven to help students in understanding the teaching materials. The findings of this study 
support the studies conducted by Li and Zhang (2022),  Liu et al. (2022), and Yildiz and Celik (2020) who 
agreed that scaffolding is a beneficial tool to encourage students’ interaction and participation in the 
language classroom. The lecturers can select and implement the most appropriate scaffolding techniques 
based on the students’ needs and characteristics.  

CONCLUSION 
There are 3 (three) main problems faced by the lecturers when teaching MariGme English online to students 
with low English proficiency: students’ lack of interacGon and parGcipaGon, students’ low moGvaGon and interest 
in learning English, and extra Gme needed to explain the teaching materials. To overcome the problems, the 
lecturers used various texts, pictures, videos, or online plamorms to expose students to mariGme vocabulary. In 
designing class acGviGes, the lecturers also consider students’ learning styles to accommodate students’ needs 
and preferences. Grouping lower proficiency students with higher proficiency students in a collaboraGve acGvity 
also become one of the strategies to improve students’ moGvaGon and reduce their anxiety. Last but not least, 
the lecturers employed various scaffolding techniques to assist students’ learning.  
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